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Figure 1. Geographical distribution of institutions responded.




Comparing MOOC Adopti ies in Europe: Results from the HOME Project Survey
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FREE ONLINE COURSE

Blended Learning Essentials:
Getting Started

A free course for the Vocational Education and Training sector to
promote effective practice and pedagogy in blended learning.

Join now - starts 4 Jul




Who were the nominated participants? What was their experience of the MOOC?

The majority of nominated participants were teacher educators (58%) with much experience of teaching and teacher training - most are ENHANCING
currently employed within DIETs. Most (96%) had not participated in a MOOC before, and almost all who completed the end of course survey

reported greater levels of confidence in their IT skills (93%) and in participating in online learning (95%) after completing the course. Most of TEACHER
the nominated participants used and adapted the TESS-India OER whilst participating in the MOOC, and reported in the end of course survey

that they plan to continue to use them in their professional practice after completing the course - a key objective of the MOOC.
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KEY DIFFERENCE

Theblended, or online learning involves synchronous or

a@synchronous-e@mmunication tools.
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SYNCHRONOUS/ASYNCHRONOU
S

« German: snychron/asynchrony

* French: synchrone/asynchrone

* Russian: CUHXPOHHbIN/AaCUHXPOHHbIN
« Hungarian: egyidejld/ aszinkron

« Romanian: sincronic/asincron

« Portuguese: sincrono/assincrono




Real time: synchronous

Twitter discussions
Google hangouts
Webinars
Webconferencing

Forums

Online chat

Anytime: asynchronous

Twitter discussions
Google hangouts
Videos/podcasts
Email

Forums

Discussion boards

PowerPoints (Explain Everything)




Asynchronous discourse is inherently self-reflective and
therefore more conducive to deep learning.

U.S. Department of Education, Office of Planning, Evaluation, and Policy
Development (2010:2)




Exhibit 1. Conceptual Framework for Online Learning

Learning
Experience
Dimension

Synchronicity

Face-to-Face
Alternative

Face-to-Face
Enhancement

Expository

Synchronous

Live, one-way webcast of online lecture course
with limited learner control (e.g., students
proceed through materials in set sequence)

Viewing webcasts to supplement in-class learning
activities

Asynchronous

Math course taught through online video lectures
that students can access on their own schedule

Online lectures on advanced topics made
available as a resource for students ina
conventional math class

Interactive

Synchronous

Asynchronous

Synchronous

Learning how to troubleshoot a new type of
computer system by consulting experts through
live chat

Social studies course taught entirely through
Web quests that explore issues in U.S. history

Health-care course taught entirely through an
online, collaborative patient management
simulation that multiple students interact with at
the same time

Chatting with experts as the culminating activity for
a curriculum unit on network administration

Web quest options offered as an enrichment
activity for students completing their regular social
studies assignments early

Supplementing a lecture-based course through a
session spent with a collaborative online
simulation used by small groups of students

Asynchronous

Professicnal development for science teachers
through “threaded” discussions and message
boards on topics identified by participants

Supplemental, threaded discussions for pre-
service teachers participating in a face-fo-face
course on science methods

Exhibit reads: Online learning applications can be characterized in terms of (a) the kind of learning experience they provide, (b) whether
computer-mediated instruction is primarily synchronous or asynchronous and (c) whether they are intended as an alternative or a supplement to
face-to-face instruction.

U.S. Department of Education, Office of Planning, Evaluation, and Policy

Development (2010:5)




‘Graham (2006), who describes the convergence of face-to-face settings, which are
characterised by synchronous and human interaction, and Information and

communication technology (ICT) based settings, which are asynchronous, and text-
based and where humans operate independently.’

Mason and Rennie (2006:12) extend this definition to including ‘other combinations
of technologies, locations or pedagogical approaches’

Garrison & Vaughan (2008:5) define blended learning as ‘the thoughtful fusion of
face-to-face and online learning experiences’ emphasising the need for reflection on
traditional approaches and for redesigning learning and teaching in this new terrain.

Littlejohn and Pegler (2006) also recommend a different approach that they term

‘blended e-learning’. This is a useful approach because it changes the focus in

learning design by shifting the emphasis from simply considering the face-to-face

and online environments to that of considering the design issues of (1) introducing
2 e-learning and (2) the process of blending [the online and face-to-face

i environments].
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Clark (2003)
the ‘simple ‘pick-and-mix’ definition of the concept is
insufficient.’




SESSION TWO:
KNOWLEDGE EXCHANGE




‘Informal communities of practice and formal
communities of learning with an online
resource base of web resources and case
studies are the basis of much effective
institutional professional development.’

Stacey & Gerbic (2008:965)



STUDENT ENGAGEMENT

‘A significant challenge facing the adoption of
any digital innovation at the undergraduate
level is designing pedagogy that provides
adequate support for student engagement.’

| — Montgomery, Hayward, Dunn, Carbonaro & Amrhein (2015:658)




Low-impact blend

- Teacher has no prior experience
1in teaching the traditional course

~ - Teacher has some knowledge in
/| Integrating technology

- Teacher has no confidence in
integrating technology

- No institutional support is
provided

EDUCATORS’ KNOWLEDGE

Medium-impact blend

- Teacher has designed and

developed a blended learning

course

- Teacher has taught the

traditional course

~- Teacher has good knowledge in
/| integrating technology

\ - Teacher has some confidence in
/| integrating technology

\ - Institutional support is provided

High-impact blend

‘- Teacher has several y
(‘1 experience in designing and
| developing for blended learing

|- Teacher has made several
(2 1ilcmlinn of teaching the

| traditional course

" Teacher has strong knowledge
\_/in integrating technology

(Y Teacher has high confidence in
\—/|integrating technology

(Y High institutional support is
/| provided

Alammary, & Carbone (2014:448)




Low-impact blended course
f2f -lecture
f2f -lecture

f2f -lecture
f2f - tutorial
21 - tutorial
f2f —test
Group discussion on Facebook

Traditional f2f course A Medium-impact blended course

f2f -lecture 4 f2f -lecture

f2f -lecture google-hangout
f2f -lecture »> f2f -lecture
f2f - tutorial Group discussion on Facebook
21 - tutorial 21 - tutorial
f2f —test vy, online test

High-impact blended course
f2f -lecture
pre lecture quiz — f2f-lecture
google-hangout — f2f-consultation
pre reading = f2f-tutorial
online test

| | pa] e

L

Alammary, & Carbone (2014:448)

Figure 2. Applying the three different approaches to a traditional face-to-face course
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OER engagement can trigger meaningful learning opportunities for educators facilitating the
creation of expertise and knowledge across contexts.

Littlejohn & Hood (2015

INTEGRATIVE PEDAGOGY FRAMEWORK

Six Key Knowledge Types
« KT1 Conceptual/theoretical knowledge (general) — about OER process

« KT2 Conceptual/theoretical knowledge (contextually situated) — subject, workplace,
resources

« KT3 Practical/experiential knowledge to develop experiential and practical knowledge
and skills that will enable them to actually engage with OER process.

=] « KT4 Self-regulation & socio-regulation knowledge. Need support to understand the
value of OER for their own practice for students’learning and development. -

« KT5 Socio-cultural knowledge (community-based) — interaction with other educators
- « KT6 Socio-cultural knowledge (workplace based) — support offered within institutions |
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USEFUL READING:

 Cheung, W.S. & Foon Hew, K. (2011) ‘Design and evaluation of two blended
learning approaches: Lessons learned’, Australasian Journal of Educational
Technology, 27, (8), pp. 1319 — 1337. (Singapore)

« Kocoglu, Z., Ozek, Y. & Kesili, Y. (2011) ‘Blended learning: Investigating its
potential in an English language teacher training program’, Australasian
Journal of Educational Technology, 27 (7), pp.1124-1134. (Turkey)




CHALLENGES/STRENGTHS/POSSIBILITIES

SUCCESS FACTORS

* Institution

« Teacher

« Students

« Pedagogic considerations

Stacey & Gerbic (2008)
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SESSION THREE;




Teaching types

LEARNING DESIGN IS + Article reading

. Lead readers

. Discussion
process based: . C'l:jdlo
practitioners make informed Ideo

. .. . «  Discussion points
design decisions with a . Reflection

pedagogical focus and e -
communicate these to their - Compare/contrast
- Colleagues and learners. »  Concept map — relationship between

information gathered

*  Mind map — structure thinking with key
words

. Peer evaluation —
*  Role-play L
«  Debates —

— Conole (2012)




Table 1. Learning design activities

Type of activity Example

Assimilative Attending to Read, Watch, Listen,

information Think about, Access.

Finding and Searching for and List, Analyse, Collate,

handling processing information | Plot, Find, Discover,

information Access, Use, Gather.

Communication Discussing module Communicate, Debate.

related content with at | Discuss, Argue. Share.
least one other person Report. Collaborate.
(student or tutor) Present. Describe.
Productive Actively constructing Create. Build, Make,
an artefact Design, Construct,
Contribute, Complete..
Experiential Applying learning ina | Practice, Apply, Mimic,
real-world setting Experience, Explore,
Investigate,.

Interactive Applying learning ma | Explore, Experiment,

/adaptive simulated setting Tlrlal. Improve, Model.
. Simulate.

Assessment All forms of Write, Present. Report,
= assessment Demonstrate, Critique.
= (summarive, formative
. and self assessment)
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